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Curriculum Planning Prompts: SPHE
This document is intended to provide support for schools at different stages of whole school planning for SPHE in the context of the primary School Curriculum (1999). The relevant curriculum documents are the SPHE Curriculum and the Teacher Guidelines for SPHE. For the purposes of linkage and integration other curriculum documents may be accessed.

The planning prompts may be used in a variety of ways

· as an overview of a whole school development plan for SPHE 

e.g. the school/principal/subject co-ordinator for SPHE could use it to identify the essential headings to be addressed. (The headings are available on the planning template)  

· as a guide for a school in reviewing its current practice  
e.g. a school may already have an SPHE plan in place and may use this document to review its current plan

· as a means of drawing previous decisions in relation to SPHE into a coherent unit 
e.g. a school may have reached decisions already in relation to aspects of SPHE and may use this document to draw those decisions together

· as a strategy for addressing identified priorities in relation to SPHE while maintaining a coherent overall approach to the subject.

In engaging in curriculum planning, schools should be mindful of the need to

· adopt a pace of curriculum development which is both challenging and realistic and which takes cognisance of the particular circumstances of the school

· take account of the national plan for the implementation of the Primary School Curriculum 

· achieve a balance in developing all the curricular areas while giving priority to the achievement of targets in literacy and numeracy

· address both maintenance and development as essential components of the process  -  this approach will ensure that gains made in one curricular area are maintained when another curricular area is being developed

· ensure that the whole-school planning process links with and influences teaching and learning in individual classrooms

· monitor the implementation of the plan and, in particular, the achievement of targets in terms of learning outcomes for pupils, and communicate progress to the Board of Management and parents.

The suggested prompts are designed to assist the planning process. Using the prompts should lead to a whole school development plan for SPHE, tailored to suit the context of the individual school. Some of the suggestions/questions may not apply to an individual school and there may be others that should/could be included. Amendments should be made as required by individual schools.

It is particularly important that teachers will have input into the plan. They should become familiar with the completed plan as it will form the basis for their own long and short-term planning. It will also inform new or temporary teachers of the approaches and methodologies used in the school. A copy of the plan should be available to each teacher to guide her/his individual planning. The plan may also be viewed by the wider school community.

Corresponding curriculum planning prompts, with similar structure and layout, are available for English, Gaeilge, Mathematics, Science and Visual Arts.

The Primary School Curriculum is available online on the NCCA website, www.ncca.ie
Additional information on specifics in relation to SPHE can be accessed on the PCSP website, www.pcsp.ie

SPHE
Notice: While every effort has been made to ensure accuracy, schools should consult the curriculum documents, PCSP, SDPS, relevant circulars/publications/legislation if they have specific queries regarding this subject.
(A) Questions for consideration when addressing the whole school plan for SPHE:                                   
· What is the purpose of this plan? 
· What steps are required to draw up this plan?
· Who should be involved and how will their input be managed?

· Is there particular staff expertise in this area that could be utilised?

· Can related issues be addressed at this time?

 (B) Suggested steps to follow in drawing up this or other curriculum plans: 
	(
	   Review

  Research

Preparation
	· Discuss and agree on aims for this whole school plan for SPHE, e.g.

We aim through this plan, drawn up in accordance with the SPHE curriculum, to set out our approach to SPHE. This plan will form the basis for teachers’ long and short-term planning. It will also inform new or temporary teachers of the approaches and methodologies used in our school.
· Review current practice in relation to the teaching of SPHE in your school.  Review planning for SPHE using the matrix as completed at in-service training. What current practice can now be written up? Are there aspects of practice that need to be developed through action planning?

· Research curriculum documents, PCSP materials, resources and materials in use in the school, Looking at our School (DES), NCCA Draft Guidelines for Students with General Learning Disabilities, Equal Status Act… See Reference section
· Refer to other policies/curriculum plans that the school has in place which may have a bearing on this plan - Vision/Mission Statement, Code of Behaviour, Anti Bullying, Equality, Communication, Health and Safety, Substance Use, RSE, Stay Safe, Child Protection, Learning-Support, Special Needs, Homework, Parental Involvement, English, Visual Arts, PE, SESE and others.

	(
	 Consultation
	· Consult with teachers, parents, Board of Management, ancillary and support staff, pupils, SDPS, PCSP, Education Centres, Colleges of Education, relevant DES initiatives, other agencies – Health Boards … as appropriate.

	(
	Preparation of draft plan
	· (See framework below). Each school’s own context factors will influence the plan adopted. (See Teacher Guidelines: SPHE pp. 22-28, Looking at our School p. ix)

	(
	   Circulation
	· Circulate the draft plan, consult members of the school community as appropriate and amend if necessary. 

	(
	    Ratification

and

Communication
	· Present the plan to the Board of Management for ratification. 

· Communicate the ratified plan to members of the school community as appropriate. 


Curriculum Planning Prompts

Social, Personal and Health Education (SPHE)
_____________________________________________________________________________________

Introductory Statement and Rationale

(a) Introductory Statement

State how the plan was formulated and who was involved (process and partnership as appropriate).
(b) Rationale
State the reason(s) why it was decided to focus on this area for development e.g.
 To benefit teaching and learning in our school

 To conform to principles of learning outlined in the Primary School Curriculum

To review the existing plan for SPHE 

___________________________________________________________________

Vision and Aims

(a) Vision

Relate the plan to the school’s characteristic spirit (ethos) e.g. 
In preparing pupils to contribute and play a meaningful role in their communities …

or

In order to foster the personal development, health and well being of the individual child …
 (b) Aims

State what the school ideally hopes to achieve by introducing this plan (Refer to aims and objectives for SPHE, Curriculum pp. 9-10)

 We endorse the aims of the Primary School Curriculum for SPHE
· To promote the personal development and well-being of the child

· To foster in the child a sense of care and respect for himself/herself and others and an appreciation of the dignity of every human being

· To promote the health of the child and provide a foundation for healthy living in all its aspects

· To enable the child to make informed decisions and choices about the social, personal and health dimensions of life both now and in the future

· To develop in the child a sense of social responsibility, a commitment to active and participative citizenship and an appreciation of the democratic way of life

· To enable the child to respect human and cultural diversity and to appreciate and understand the interdependent nature of the world

· Are there additional aims that relate to the context of your individual school?

This SPHE plan will be addressed under the following headings
       Curriculum planning

1. Strands and strand units

2. Contexts for SPHE

3. Approaches and methodologies

4. Assessment

5. Children with different needs

6. Equality of participation and access

      Organisational planning

7. Policies and programmes that support SPHE

7.1 Policies/Programmes

7.2 Substance Use Policy

7.3 Relationships and Sexuality Education 

7.4 Stay Safe Programme

7.5 Child Protection

8. Homework

9. Resources

9.1 Programmes and other materials

9.2 Guest speakers

10. Individual teachers’ planning and reporting

11. Staff development

12. Parental involvement

13. Community links

1. Strands and strand units

(Refer to SPHE Curriculum pp. 16 – 66)

Active learning is the principal teaching and learning approach recommended for SPHE. The SPHE programme reflects a spiral approach, where similar aspects are revisited in different ways according to the age, stage of development and readiness of the child. SPHE is intrinsic to the learning and teaching that occurs both formally and informally in the school and in the classroom.

SPHE must be planned in such a way that the child will receive a comprehensive programme in SPHE over a two year period. Some strand units should be chosen from each of the strands in any one year. The strand units not covered in year one must be included in the teacher’s planning for the following year.

· Decide for your school/class the five strand units that you will cover in each year of the two year cycle

· Select strand units from each of the three strands to ensure a broad and balanced curriculum. It is essential that a balance is achieved between skill development, the fostering of values and attitudes and the acquisition of information. (See table below for sample overview, SPHE Curriculum p. 12, Teacher Guidelines: SPHE p.40)
Sample overview of content for SPHE over two years:

	Strands
	Strand Units (Year 1)
	Strand Units (Year 2)

	Myself
	Self-identity (Sep/Oct)
	

	
	Taking care of my body (Jan/Feb)
	

	
	Growing and Changing (Mar/Apr)
	

	
	
	Safety and Protection (May/Jun)

	
	
	Making decisions [3rd to 6th Class] (Jan/Feb)

	Myself and others
	
	Myself and my family (Sept/ Oct.)

	
	My friends and other people (Nov./Dec.)
	

	
	
	Relating to others (Mar/Apr)

	Myself and the wider world
	Developing Citizenship (May/Jun)
	

	
	
	Media Education (Nov/Dec)


· Are teachers familiar with the content objectives for their own class? (Refer to SPHE Curriculum)
· How can this familiarity be maintained if teachers change classes or if new teachers join the staff?

· What are the specific issues that need to be considered in multi-class situations? How can these issues be managed?

2.  Contexts for SPHE

SPHE will be taught through a combination of contexts

· Positive school climate and atmosphere

· Discrete time

· Integration with other subject areas

(See SPHE Curriculum p. 11, Teacher Guidelines: SPHE p. 5, pp.31 – 32, 36 – 41)
Positive school climate and atmosphere

· How are the values and principles upheld in the school community put into practice?
· How are these practices communicated to new teachers/support staff?
· How are these practices communicated to families enrolling their children in the school?

· How can the following strategies for creating a positive school climate and atmosphere be promoted? What are the questions we need to ask in relation to each strategy? Do we need to prioritise certain ones at whole school level? (See Teacher Guidelines: SPHE  pp. 22-28)
· Building effective communication within the school

· Catering for individual needs of the children

· Creating a health-promoting physical environment

· Developing democratic processes

· Enhancing self-esteem

· Fostering respect for diversity

· Fostering inclusive and respectful language

· Developing appropriate communication between home and school (See Parental involvement section of this plan)
· Developing a school approach to assessment (See Assessment section of this plan)

Discrete time

Time to be used to develop and practise particular skills, deal with sensitive issues or explore issues that are not addressed in other areas of the curriculum.

Timetabled ½ hour per week, one hour per fortnight or blocks of 1 – 2 hours where feasible or appropriate. (See Primary School Curriculum, Introduction pp. 67 – 70)

· Which content objectives will be addressed through discrete time?

· How are these lessons timetabled?

· Is discretionary time used for SPHE?

· When drafting timetables for withdrawal of pupils for supplementary teaching, are teachers including these pupils for as much of the SPHE programme as possible?
Integration

At each class level, teachers should seek to integrate SPHE with other curricular areas. Many aspects of SPHE can be dealt with in the context of relevant subject areas.

(See Teacher Guidelines: SPHE  pp. 31 – 33, pp. 38-39)

· Which content objectives can be addressed through integration with other subjects?

· How does this integration take place to ensure it is meaningful? 

· How is the integrity of individual subjects maintained?

· How is this integration reflected in the teacher’s timetable?

3.  Approaches and methodologies

(See Teacher Guidelines: SPHE  pp. 54-99)

Active learning is a key principle of the overall curriculum and is the principal learning and teaching approach recommended for SPHE. The more the child is directly engaged in the learning process, cognitively, physically, emotionally and creatively, the more he or she is enabled to internalise what is learned.

How are the following active learning strategies promoted in the school?

· Drama activities

· Co-operative games

· Pictures, photographs and visual images

· Discussion: in pairs, small groups, with whole class

· Written activities: surveys, questionnaires, lists, check-lists, projects, worksheets

· Media Studies

· Information and communication technologies

· Looking at children’s work: portfolios, projects …

· Other

A broad range of approaches and methodologies are suggested in the curriculum guidelines to realise the aim of involving children in their own learning. How are these used effectively for SPHE?

· Talk and discussion

· Skills through content

· Collaborative learning

· Problem-solving

· Use of the environment

4. Assessment

(See SPHE Curriculum pp. 70-77 and the school’s Assessment Policy)

· What is the purpose of assessment in SPHE?

· Is there an agreed whole school approach to assessment?

· How can the school assess the child’s progress in SPHE, e.g. teacher observation, teacher designed tests and tasks, portfolios, projects, self-assessment by pupils?

· How is information regarding the child’s abilities, strengths and overall progress in SPHE shared with the pupil, parents and others as appropriate?
5. Children with different needs

· How do teachers support and ensure the participation of children with special needs?

· Are all children enabled to make an important contribution regardless of academic achievement? 

· Do we adapt and modify activities so that all children in the class can participate? Are arrangements in line with the school’s Health and Safety policy?

· What are the responsibilities of the class/learning-support/resource teachers in relation to SPHE?

· What is the role and responsibility of the special needs assistant (SNA) in relation to SPHE?

· Are there specific or sensitive issues which need to be considered in meeting the individual needs of children e.g. bereavement or loss, disability, illness…

· List the resource materials, ICT hardware and software, used by children with learning difficulties or special needs? Are extras resources needed?

6. Equality of participation and access 

(Refer to school’s Equality Policy)
· Are there gender issues that need to be considered in relation to SPHE?

· Are equal opportunities given to boys and girls to participate in discussion, debate, presentation?

· How can diversity within the school community be recognised and valued?

· Have all children access to services, facilities, or amenities in the school environment?

· Identify provision required, where necessary, for the following

· Members of the Traveller community 

· Children experiencing any form of disadvantage

· Children with disabilities 

· Families with literacy problems

· Families for whom English is not the first language

7. Policies and programmes that support SPHE

7.1 Policies/Programmes

· How does SPHE link with school policies/programmes – Substance Use, RSE, Stay Safe, Child Protection, Enrolment, Code of Behaviour, Anti Bullying, Health and Safety Statement, Healthy Eating, Care of the Environment …

· Does the school need to review these existing policies or to devise new policies to cover such areas?

7.2 Substance Use Policy

The National Drugs Strategy, ‘Building on Experience’, requires schools to have a drugs policy in place (Action 43, Ireland’s National Drugs Strategy 2001-2008)

· Are there specific issues that need to be addressed in SPHE in line with the school’s Substance Use policy?
· Does the school list the content objectives covering substance use that will be addressed in discrete time?

· Does the Substance Use policy adhere to recommendations in the school’s Health & Safety policy?

7.3 Relationships and Sexuality Education (RSE) 

Refer to SPHE curriculum documents, RSE. A Partnership Between Home and School (DES), RSE in Catholic Schools (Veritas), Resource Materials for Relationships and Sexuality Education (DES)

Consider the following in relation to the school’s RSE policy

· Is RSE addressed in the context of SPHE?

· Does the school list the content objectives that will be addressed in discrete time for the sensitive areas of the RSE elements of SPHE?

· Is there a shared understanding of these content objectives? (Refer to school’s ethos)

· In the single class/multi-class situation, what arrangements are made for these lessons?

· If children are withdrawn from these lessons, how is this managed?

· If boys and girls receive gender specific talks in relation to puberty how is this managed?

· At what stage are these topics addressed with the whole class – boys and girls together?

Dealing with questions

· Consider the following issues in relation to questions

· To what extent are questions answered?

· How and when are they answered?

· Are ground rules set? 

· What is the role of parents in responding to questions?

Confidentiality

· How are matters of a confidential nature managed?

Parental concerns

· If parents are concerned about any aspect of the school’s programme for the RSE elements of SPHE they should discuss their concerns with their child’s class teacher or the principal. What arrangements might the school need to put in place?

Teachers’ concerns

· If teachers are concerned about any aspect of the school’s programme for the RSE elements of SPHE they should discuss this with the principal

· From which RSE elements of SPHE do teachers have the right to withdraw? 

· What arrangements may then need to be put in place?

7.4 Stay Safe Programme

(Refer to SPHE curriculum documents, Stay Safe Programme, Child Protection Guidelines and Procedures, 2001, DES)

Consider the following in relation to the school’s Stay Safe Programme
· How is Stay Safe addressed in the context of SPHE?

· Does the school list the content objectives that will be addressed in discrete time for the sensitive areas of Stay Safe?

· Is there a shared understanding of these content objectives? (Refer to school’s ethos)

· In the single class/multi-class situation, what arrangements will be made for these lessons?

· If children are withdrawn from these lessons, how is this managed?

Dealing with questions
· Consider the following issues in relation to questions

· To what extent are questions answered?

· How and when are they answered?

· Are ground rules set? 

· What is the role of parents in responding to questions?

Confidentiality

· How are matters of a confidential nature managed?

Parental concerns

· If parents are concerned about any aspect of the Stay Safe Programme they should discuss their concerns with their child’s class teacher or the principal. What arrangements might the school need to put in place?

7.5 Child Protection

This school follows the Department of Education and Science Child Protection Guidelines and Procedures which are based on Children First, National Guidelines for the Protection and Welfare of Children. (Reference: Child Protection Guidelines and Procedures, 2001, DES)

· Has the Board of Management designated a senior member of staff to have specific responsibility for child protection? This person is the designated liaison person (DLP) for the school

· What procedures are in place to inform present/new staff about the guidelines?

· Are all staff familiar with the procedures for dealing with incidents relating to child protection 

             e.g. a child frequently presenting without adequate food/clothing or displaying inappropriate,

            sexualised behaviour …?

· Are parents informed that the school will follow the recommendations as laid down in the guidelines?

8. Homework

 (Refer to school’s Homework Policy)

· Does SPHE homework, if prescribed, reflect the active learning approach as described in the curriculum?

9. Resources
(See Teacher Guidelines: SPHE pp.31-33, 102-103;PCSP website – SPHE section for strand units and class levels resource lists; Information and Communications Technology (ICT) in the Primary School Curriculum: Guidelines for Teachers)

9.1 Programmes, ICT, Internet, Videos, Textbooks, Supplementary Materials
· What resources/materials are used in SPHE? Is there an inventory?

· Are the resources appropriate for SPHE?

· Who is responsible for resources?

· What is the system for managing these resources – storage, borrowing …?

· Can a central timetable be used to organise the sharing of equipment/materials?

· Is there a consistent approach to the use of particular materials throughout the school?

· What criteria apply to the selection of resources, programmes, videos, textbooks, workbooks, ICT programmes? (See Checklist p. 103 Teacher Guidelines: SPHE)
· Is there a code of practice to ensure safe Internet usage? Does appropriate hardware & software need to be installed to ensure this safety? Do teachers familiarise themselves with material on websites prior to use by the children? Is there ongoing monitoring of these sites?

· What specific guidelines are needed for resources and materials dealing with relationships and sexuality education and child protection?

· What is the system for replacing and renewing resources?

9.2 Guest speakers

 (See Teacher Guidelines: SPHE  p. 32)

· What topics may require an outside contribution?

· What criteria are used in selecting guest speakers?

· What is the system for engaging and briefing the guest speaker?

· What role is the class teacher expected to play in lessons delivered by guest speakers?

· How does the class teacher support or facilitate the presentation by the guest speaker? Class teacher is responsible for his/her class and should remain with the class at all times
· Are parents made aware of, and invited to, some of these presentations?

10. Individual teachers’ planning and reporting

· How do the whole school plan and the curriculum documents for SPHE provide information and guidance to individual teachers for their long and short-term planning? How is this managed?

· What purpose does the Cuntas Míosúil serve in reviewing and developing the whole school plan/individual teacher preparation for following years? How is this managed?

11. Staff development

· Do teachers have access to current research, reference books, resource materials, websites dealing with SPHE? Who takes responsibility for monitoring developments?

· Have teachers the opportunity to share their skills/expertise/experience?

· Are there SPHE related courses available? Are teachers encouraged to attend?

· Do teachers share the skills/information acquired at these courses? How is this arranged?

· Is time allocated at staff meetings to discuss issues related to SPHE?

· Can teachers avail of internal and/or external expertise to inform and up skill the school community?

· Are there opportunities for team-teaching? How can this be managed?

· What is the role of the following in relation to SPHE?

· Resource teacher

· Learning-Support teacher

· Special Needs Assistant

· Caretaker, Secretary, other staff

12. Parental involvement

Refer to Teacher Guidelines: SPHE p. 30 and also Guidelines for Parents - Your child’s learning (Primary School Curriculum)

· How can parents contribute to the development and implementation of SPHE in the school?

· How are parents informed of the school’s programme for SPHE?

· Is there a school information booklet? Does it make reference to SPHE?

· Are parents aware of the content of the SPHE programme for their child? If not, how can this information be communicated to them?

· How are parents involved in reviewing aspects of SPHE within the school? e.g. Substance Use, Child Protection, Relationships and Sexuality Education (RSE), Nutrition …
13. Community links

· What role do/could members of the local community play in supporting the SPHE programme?

· What role can the Health Promotion Unit of the local Health Board play?

· Are there other agencies that could be of assistance to the school?
______________________________________________________________________

Success criteria

Will this plan make a difference to the teaching and learning of SPHE in our school? List the criteria that will indicate success. 

· How will we know that the plan has been implemented?  
· Teachers’ preparation based on this plan

· Procedures outlined in this plan consistently followed

· Other

· How will we know that the plan has achieved its aims? What are the indicators?      
· Feedback from teachers/parents/pupils/community 

· Inspectors’ suggestions/report

· Feedback from second level schools

· How has the plan enhanced pupil learning? 
· Has the child been enabled to …

___________________________________________________________________

Implementation

(a) Roles and Responsibilities

How and by whom will the plan be supported, developed and implemented, e.g.

Who will co-ordinate the progress of the plan, encourage and accept feedback on its implementation and report to staff on findings?

How, by whom, how frequently will the plan be monitored and evaluated?

(b) Timeframe

State date by which the plan should be implemented.

_____________________________________________________________________________________

Review

It will be necessary to review this plan on a regular basis to ensure optimum implementation of the SPHE curriculum in the school.

(a) Roles and Responsibilities

State those involved in the review

· Teachers

· Pupils

· Parents

· Post holders/plan co-ordinator

· BoM/DES/Others

It is important that at least one person has responsibility for co-ordinating the review.

Build in provisional dates for review and reporting. This provides the plan co-ordinator/school with the opportunity to report on findings and to take feedback from staff. Refer to tasks in Action Plan and check that they have been completed in accordance with the agreed timeframe.

(b) Timeframe

State definite date for the review of this plan.

_____________________________________________________________________________________

Ratification and Communication

Ratification by Board of Management.

State how and to whom this plan will be communicated.

Reference Section

· Curriculum documents for SPHE

· Primary School Curriculum, Your child’s learning, Guidelines for Parents

· NCCA Draft Guidelines for Teachers of Students with General Learning Disabilities, 2002

· Equal Status Act 2000

· Looking at our School, 2003, DES

· Map of SPHE Resources for Primary Schools, North Eastern Health Board

· Relationships and Sexuality Education in Catholic Schools, Veritas

· Relationships and Sexuality Education, A Partnership Between Home and School, DES

· Guidelines for developing a School Substance Use Policy, DES

· Walk Tall, Programme for the Prevention of Substance Misuse 

· Bí Folláin, A Programme of Social & Health Education for Primary Schools, Standard Printers

· Primary School Health Education Programme, Health Education Office, Donegal.

· Action for Life, Irish Heart Foundation

· Child Protection Guidelines and Procedures, 2001, DES

· Children First, National Guidelines for the Protection and Welfare of Children, 1999, Dept. of Health and Children

· Our Duty to Care, Dept. of Health and Children

· Stay Safe Programme, Health Promotion Unit, Dept. of Health & Children; CAPP, Cherry Orchard Hospital, Dublin 10

· Be Safe - Road Safety, Fire Safety, Water Safety. National Safety Council 

· Stop it! Steps to address bullying, Wexford Education Network

· Responding to Bullying, First Steps for Teachers, The Cool School Programme. NEHB

· Investigating and Resolving Bullying in School, Further Steps for Teachers, NEHB

· INTO Intercultural Guidelines for Schools

· Trócaire – Development Education resources

· Bereavement Counselling for Children, Barnardos  

· Video: Childsafe – Be safe on the Farm, Health and Safety Authority, 10 Hogan Place, Dublin 2

Websites:

	PCSP 
	www.pcsp.ie


	SDPS
	www.sdps.ie


	NCTE
	www.ncte.ie/internetsafety


	DES
	www.education.ie


	NCCA
	www.ncca.ie


	INTO
	www.into.ie


	IPPN
	www.ippn.ie


	NPC Primary
	www.npc.ie









PAGE  
2

_1135589300.bin

_1141651971.doc
[image: image1.png]NCCA

National Councilfor Curriculum and Assessment
An Chomhairl Naisidnta Curaciaim agus Measinachta







