	
[image: image4.png]



	Primary Curriculum

Support Programme
foghlaim agus forbairt
	[image: image2.png]ik (1] Development

LEUITIN Support





	School Development

Planning Support  




Suggested Prompts to Assist in Drafting 

a Whole School Plan for

English

	
[image: image3.wmf] 


	
	[image: image1.wmf]

	
	
	AN ROINN

OIDEACHAIS

AGUS EOLAÍOCHTA
DEPARTMENT  OF EDUCATION

AND SCIENCE




V02/04

Curriculum Planning Prompts: English
This document is intended to provide support for schools at different stages of whole school planning for English in the context of the Primary School Curriculum (1999). The relevant curriculum documents are the English Curriculum and Teacher Guidelines for English although for the purposes of linkage and integration other curriculum documents may also be accessed.

The suggested prompts are designed to assist the planning process. Using the prompts should lead to a whole school development plan for English, tailored to suit the context of the individual school. As these prompts are very comprehensive some of the suggestions/questions may not apply to an individual school. Likewise there may be others that should/could be included. Amendments should be made as required by individual schools.

The planning prompts may be used in a variety of ways

· as an overview of a whole school development plan for English 

e.g. the school/principal/subject co-ordinator for English could use it to identify the essential headings to be addressed. (The headings are available on the planning template) 

· as a guide for a school in reviewing its current practice  

e.g. a school may already have an English plan in place and may use this document to review its current plan

· as a means of drawing previous decisions in relation to English into a coherent unit 

e.g. a school may have reached decisions already in relation to aspects of English and may use this document to draw those decisions together

· as a strategy for addressing identified priorities in relation to English while maintaining a coherent overall approach to the subject.

In engaging in curriculum planning, schools should be mindful of the need to

· adopt a pace of curriculum development which is both challenging and realistic and which takes cognisance of the particular circumstances of the school

· take account of the national plan for the implementation of the Primary School Curriculum 

· achieve a balance in developing all the curricular areas while giving priority to achievements in literacy and numeracy

· address both maintenance and development as essential components of the process  -  this approach will ensure that gains made in one curricular area are maintained when another curricular area is being developed

· ensure that the whole-school planning process links with and influences teaching and learning in individual classrooms

· monitor the implementation of the plan with particular reference to the learning outcomes for pupils, and communicate progress to the Board of Management and parents.

It is particularly important that teachers will have input into the plan. They should become familiar with the completed plan as it will form the basis for their own long and short-term planning. It will also inform new or temporary teachers of the approaches and methodologies used in the school. A copy of the plan should be available to each teacher to guide her/his individual planning. The plan may also be viewed by the wider school community.

Corresponding curriculum planning prompts, with similar structure and layout, are available for Gaeilge, Mathematics, Science, SPHE, and Visual Arts.

The Primary School Curriculum is available online on the NCCA website, www.ncca.ie 
Additional information on specifics in relation to English can be accessed on the PCSP website, www.pcsp.ie
English
Notice: While every effort has been made to ensure accuracy, schools should consult the curriculum documents, PCSP, SDPS, Primary School Curriculum Review and Reflection Booklet for Schools, relevant circulars/publications/legislation if they have specific queries regarding this subject.
(A) Questions for consideration when addressing the whole school plan for English:                                 
· What is the purpose of this plan? 
· What steps are required to draw up this plan?
· Who should be involved and how will their input be managed?

· Is there particular staff expertise in this area that could be utilised?

· Can related issues be addressed at this time?

(B) Suggested steps to follow in drawing up this or other curriculum plans: 

	(
	    Review

  Research

Preparation
	· Discuss and agree on aims for this whole school plan for English, e.g. 
We aim through this plan, drawn up in accordance with the English curriculum, to set out our approach to language learning. This plan will form the basis for teachers’ long and short-term planning. It will also inform new or temporary teachers of the approaches and methodologies used in our school.
· Review current practice in relation to the teaching of English in your school  (See Primary School Curriculum Review and Reflection Booklet for Schools). What current practice can now be written up? Are there aspects of practice that need to be developed through action planning?

· Research curriculum documents, Learning-Support Guidelines, PCSP materials and website, resources and materials in use in the school, assessment results, Promoting Literacy in the Primary School (INTO), White Paper on Early Childhood Education, Drumcondra English Profiles, Looking at our School (DES), NCCA Draft Guidelines for Students with General Learning Disabilities… See Reference section
· Refer to other policies/curriculum plans that the school has in place which may have a bearing on this plan - Assessment, Special Needs, Record Keeping, Communication, Learning-Support, Homework, Parental Involvement, Health and Safety, SPHE, Maths, Visual Arts, PE, SESE, etc.

	(
	 Consultation
	· Consult with teachers, parents, pupils, SDPS, PCSP, Education Centres, Colleges of Education, etc. as appropriate.

	(
	Preparation of draft plan
	· Each school’s own context factors will influence the plan adopted. (See Teacher Guidelines: English p.12, Looking at our School p. ix)

	(
	   Circulation
	· Circulate the draft plan, consult members of the school community as appropriate and amend if necessary. 

	(
	    Ratification

and

Communication
	· Present the plan to the Board of Management for ratification. 

· Communicate the ratified plan to members of the school community as appropriate. 


Curriculum Planning Prompts

English
Introductory Statement and Rationale

(a) Introductory Statement

State how the plan was formulated and who was involved (process and partnership as appropriate).
(b) Rationale

State the reason(s) why it was decided to focus on this area for development e.g.
To benefit teaching and learning in our school 

To conform to principles of learning outlined in the Primary School Curriculum 

To review the existing plan for English in light of changed emphases and new methodologies outlined in the Primary School Curriculum

_____________________________________________________________________________________

Vision and Aims

(a) Vision 

Relate the plan to the school’s characteristic spirit (ethos) e.g.
In preparing pupils to contribute and play a meaningful role in their communities …

or

Our school cherishes all pupils equally and, to aid them in achieving their true potential …
(b) Aims

State what the school ideally hopes to achieve by introducing this plan (Refer to aims and objectives for English, Curriculum pp.10 –12).

We endorse the aims of the Primary School Curriculum for English
· To promote positive attitudes and develop an appreciation of the value of language - spoken, read and written 

· To create, foster and maintain the child's interest in expression and communication 

· To develop the child's ability to engage appropriately in listener-speaker relationships 

· To develop confidence and competence in listening, speaking, reading and writing 

· To develop cognitive ability and the capacity to clarify thinking through oral language, writing and reading 

· To enable the child to read and write independently 

· To enhance emotional, imaginative and aesthetic development through oral, reading and writing experiences

· Are there additional aims that relate to the context of your individual school?
________________________________________________________________

This English plan will be addressed under the following headings

Curriculum planning

1. Strands and strand units 

2. Language programme 

3. Assessment and record keeping

4. Children with different needs                

5. Equality of participation and access

Organisational planning

6. Timetable

7. Homework

8. Library 

9. Resources and ICT

10. Individual teachers’ planning and reporting

11. Staff development

12. Parental involvement

13. Community links

1. Strands and strand units 

Schools may choose to plan through the strands or through the strand units when drawing up a whole-school plan for the implementation of the English Curriculum but must address both. Whichever approach is chosen, planning should serve the two fundamental principles of the curriculum

· Children learn language and learn through language (Curriculum p. 3)

· Language learning is an integrated process in which it is difficult to separate the functions of oral language, reading and writing. For example a lesson in oral language may have related activities in reading and writing and may also address a number of strands e.g. Competence and confidence in using language and Developing cognitive abilities through language (Curriculum p. 2) 

To satisfy these two principles, the English curriculum is structured according to the strands and strand units. Within each strand, the strand units reflect the contribution oral language, reading and writing make to that particular facet of the child’s development and these strand units contain the detailed elements of curriculum content. 

	Strand units
	Strands

The abbreviation ‘C’ is used to refer to the English Curriculum



	
	Receptiveness to language
	Competence and confidence in using language
	Developing cognitive abilities through language
	Emotional and imaginative development through language

	Oral language
	Infants:  C 16

1st/2nd :  C 24

3rd/4th :  C 36

5th/6th:  C 48
	Infants:  C 18
1st/2nd :  C 27
3rd/4th :  C 38
5th/6th:  C 50
	Infants:  C 20
1st/2nd :  C 29
3rd/4th :  C 41
5th/6th:   C 53
	Infants:  C 21
1st/2nd :  C 31
3rd/4th :  C 44
5th/6th:  C 56

	Reading
	Infants:  C 16
1st/2nd :  C 25
3rd/4th :  C 36
5th/6th:  C 48
	Infants:  C 18
1st/2nd :  C 27
3rd/4th :  C 39
5th /6th:  C 51
	Infants:  C 20
1st/2nd :  C 29
3rd/4th :  C 42
5th/6th:  C 54
	Infants:  C 21
1st/2nd :  C 31
3rd/4th :  C 44
5th/6th:  C 56

	Writing
	Infants:  C 17
1st/2nd :  C 26
3rd/4th :  C 37
5th/6th:  C 49
	Infants: C 19
1st/2nd : C 28
3rd/4th : C 39-40
5th/6th:  C 52
	Infants:  C 20
1st/2nd :  C 30
3rd/4th :  C 43
5th/6th:  C 55
	Infants:  C 21
1st/2nd :  C 32
3rd/4th :  C 45
5th 6th:  C 57


The following prompts will guide teachers and inform the development of the whole-school plan for the implementation of the English curriculum. 

(Refer to Curriculum pp.16-57)
· Are teachers familiar with the strands/strand units/content objectives for their class level(s)? How do you ensure that this familiarity will be maintained if teachers change class/classes or if new teachers join the staff?
· Are there specific issues that need to be considered in multi-class situations?

2. Language programme

(The abbreviations ‘C’ and ‘TG’ are used to refer to the English Curriculum and the Teacher Guidelines, respectively)

Strand: Receptiveness to language. Strand unit: Oral language                                                                         
· What are the language needs of pupils in the school, e.g. do pupils enter the school with a rich/varied oral language experience? Do some pupils have particular language needs e.g. English not first language, special needs, etc?

· What strategies are used to develop an appreciation of the listener-speaker relationship, learning to attend actively, responding to the verbal and non-verbal cues that are used to convey meaning? (C 16, 24, 36, 48)
· What strategies are used to develop and expand vocabulary? (C 16, 24, 36, 48)
Strand: Competence and confidence in using language. Strand unit: Oral language

· What specific approach does the school take to the development of oral fluency and expressiveness, taking into account the language needs of the children, e.g.  

· How are the five contexts used in the teaching of oral language - Talk and discussion, Play and games, Poetry, Story and Improvisational drama  (TG 38 – 49)
· What strategies are used to develop children’s social use of language e.g. giving and receiving greetings, making introductions, using a telephone, making an inquiry, giving directions? (C 18, 27, 38, 50)

· What strategies are used to improve children’s expressive use of language? (C 18, 27, 38, 50)
· Is a thematic approach adopted? Is there continuity and progression in relation to themes?

· What organisational settings are provided for pair work/working collaboratively/working in whole class settings, formal and informal debates/circle work/other activities?

· What opportunities are provided for the children to present their work to a variety of audiences, e.g. classmates, other classes, teachers, visitors to the classroom?

· How is oral language activity used as a basis for reading and writing? 

· What is the school’s approach to developing knowledge of grammar and its accurate use? (TG 84)

· Are specific programmes or resources used to support activities for oral language?

Strand: Developing cognitive abilities through language. Strand unit: Oral language

· What strategies are used to develop children’s higher order thinking skills, e.g. to use questions in order to gain maximum information; to seek and to give explanations; to discuss different possible solutions to problems; to argue a point of view; to persuade others; to examine fact and fiction, bias and objectivity? (C 20, 29, 41, 53)
· How does the school use oral language in developing children’s comprehension skills i.e. greater use of oral language as an alternative to written exercises? (TG 13) 

Strand: Emotional and imaginative development through language. Strand unit: Oral language

· Are children encouraged to explore experiences and feelings through talk, writing, play and drama? (C 21, 31, 44, 56)
Discrete oral language time:

· What discrete oral language time is allocated at each class level?

· To what extent are aspects of language such as form, structure and use addressed within oral language time?

Oral language across the curriculum: Suggest how other areas of the curriculum are used to develop oral language?  e.g. The use of talk and discussion is seen as a powerful learning strategy in every curriculum area (TG 15). The following examples show how the use of oral language in different subjects can also be used to address the strands of the English curriculum.

· Maths: Guided discussion in developing strand units, the problem-solving process, and reporting on the process subsequently (C 24, 36, 48) [Receptiveness to Language]

· P.E.: Use of terminology, e.g. football/rounders/basketball terms (C 18, 27, 38, 50); Use of sports’ events to promote language development. [Competence and confidence in using language]

· Science: Use of terminology, process of investigating and reporting on findings (C 20, 29, 41, 53) [Developing cognitive abilities through language] 

· SPHE: Exploring relevant themes through the medium of talk and discussion (C 21, 31, 44, 56, TG: SPHE 79 – 85) [Emotional and imaginative development through language]

_______________________________________________________________________________________

Strand: Receptiveness to language. Strand unit: Reading

· How are children encouraged to appreciate the usefulness and pleasures of reading? (C 16, 25, 36, 48)

· What strategies are used to develop literacy, e.g. acquiring an appreciation of the conventions of text, knowledge of the terminology and conventions of books, an ability to use a range of reading and comprehension skills? 
· How is the approach to reading based on the children’s general language development? (TG 12 – 14)
Strand: Competence and confidence in using language. Strand unit: Reading 

· How does (a) the school and (b) the class teacher at every level provide for an appropriate print rich environment? e.g. labels, posters, charts, library, ICT resources, dictionaries, newspapers? (C 18, 27, 39, 42, 51, 54)
· What reading schemes are used? What criteria are used in selection of schemes? Are schemes reviewed? Are there multi-class issues to be considered?

· What use is made of alternative reading material, e.g. parallel schemes, supplementary readers, textbooks from other areas of the curriculum, big books, ICT programmes, novels, other graded materials?

· Is there a reading culture in the school? How is this culture maintained? Are reading activities supported through…. DEAR (Drop Everything And Read), USSR (Uninterrupted Sustained Silent Reading)

· Is there a paired reading scheme in operation in the school? How is the scheme managed?
· How does the school support the home in its role in relation to the emergent reader e.g. hearing reading, talking about reading, reading journal/log?

· What is the role of the learning-support and/or the resource teacher in supporting the reading programme?

· Are book related events held in the school, e.g. book fairs, book week, dress up as your favourite character?
· Are authors, poets, journalists or other writers invited to read and speak to the children? 
· Has the school a selection of poems that lend themselves to group recital/individual recitation? Could an anthology be compiled for the school/for various classes?
Key elements of emergent reading in infant classes

· How can the school support the emergent reader? (C 18, TG 50; Drumcondra English Profiles 91-93, 96-97; Learning-Support Guidelines 80 - 81; PCSP website) 
· What resources/materials are used, e.g. large format/big books…?
· Are language experience charts used? Could copies be sent home to reinforce work done in school? (TG 55)
· How does the school identify and record the word identification strategies that are used? (C 18, 25,TG 57)
· What is the school’s approach to the development of phonological and phonemic awareness? (C 18, 25, TG 58)

· Is there an agreed basic sight vocabulary? (C 18,TG 57) 
Key elements of instructional reading in the school (Senior Infants to Second class)

· What strategies are used to ensure continuity and progression from class to class?  

· Are children exposed to a range of expository, narrative, diagrammatic, representational text? (TG 61 – 68)
· Identify and record the word identification strategies that are used. (C 18, 25 TG 57)

· Are children introduced to formal reading instruction at an appropriate stage in their language development? 
· Can poetry/fiction be used as a springboard for activities in other curriculum areas? (C 18, 27)

Key elements in developing independent reading in the school

· What are the key elements in developing independent reading in this school? (C 18, 27, 39, 51)
· How is the print-rich environment further enhanced at this stage? How are textbooks in other subject areas used?
· What use is made of group work/active learning, e.g. paired reading, reading with parents, buddies? (C 18,27,51) 
· Are class novels used? Which classes? What management issues need to be considered? (C 39, 51, TG 66 – 68)
Strand: Developing cognitive abilities through language. Strand unit: Reading

· What strategies are used to develop the children’s cognitive abilities i.e. developing interests, attitudes, information retrieval skills and the ability to think? (C 20, 29, 42, 54)
· Is oral language activity emphasised in the development of comprehension skills?
· Are comprehension skills developed through a combination of reading the text, reflecting on it, discussing it, writing about it, other? What strategies are used to develop higher-order comprehension skills, e.g. synthesis, analysis, deduction, correlation?  (C 42, 54, TG 61 – 68)
· How does the school develop children’s response to fiction/poetry or other text? How is this progressed throughout the school?
Strand: Emotional and imaginative development through language. Strand unit: Reading

· What strategies are used to foster emotional and imaginative development through story, poetry, drama? (C  21, 31, 44, 56)
____________________________________________________________________________________________________

Strand: Receptiveness to language. Strand unit: Writing

· Do children experience a classroom environment that encourages writing, (C 17, 26, 37, 49), e.g. 

· Are pupils encouraged to write for and present to different audiences?
· Are pupils encouraged to choose their own topics for writing? 
· What arrangements are in place for group work, e.g. co-operative stories, class anthologies, project work, peer-editing? 
· What is the role of oral language as part of the writing process? (C 16, 17, 24, 26, 36, 37, 48, 49)
Strand: Competence and confidence in using language. Strand unit: Writing

· How are topics selected for writing? Is there an emphasis on pupils writing from their own experiences/ideas? 
      (C 19, 28, 39 – 40, 52, TG 78 – 81)

· What conventions of grammar/punctuation can be developed through the writing process? How is this approached and progressed throughout the school? (C 28, 38 – 40, 50 – 52, TG 84, 88 – 89)

· In planning writing, are children introduced to a variety of strategies, e.g. brainstorming, webbing, research? (TG 79)

· What strategies are used to develop the ability to use different registers of language i.e. appropriate to audience/occasion, e.g. birthday invitation, writing to seek information? (C 39, 52, TG 80)
· Is there planning for continuity and progression from Junior Infants to Sixth Class? 
· How is the child’s written work valued, e.g. displayed, writer’s corner, constructive comment, included in anthologies…? (TG 76 – 77)
· Is there a consistent approach to the process of “Writing, Editing and Redrafting” of work? (TG 81 – 84). How is this progressed through the school, e.g. the use of ICT to assist in the process, the introduction of editing lists? To what extent should conferencing with the teacher and peers contribute to this process? (C 19, 28, 39, 52)
Key elements in the early writing stage in the school

· What is the school’s approach to early writing? (TG 77 – 78)
· How are children introduced to the concept of writing?  
Key elements in the development of handwriting skills in the school

· What agreed handwriting style is used throughout the school? (C 19, 28, 40, 52) 

· Is its development supported by school-devised resources and/or commercial material/workbooks? 

· Is there agreement on the size and formation of all lower-case and capital letters in print format, the order in which letters are introduced, if capital letters are introduced in the same order as lower case? (C 19)
· What approach is taken to the introduction of new letters? (C 19) 
· At what stage is cursive writing introduced? (C 40, TG 14)

· What recommendations are made regarding pencil grip, pencil type, copy choice, introduction of pens? (C 19, 40)
· What provision is made for left-handed children?

· How much time at each level is allocated for handwriting practice? (C 19, 28, 40, 52)

· What is the school’s approach to correcting handwriting? (C 19, 28, 40, 52)
· How are parents made aware of the school’s handwriting scheme? 

The development of spellings skills
The focus of planning is on the child’s acquisition of spelling skills and his/her progress with spelling.
· Are teachers aware of current thinking and/or research regarding the teaching and learning of spellings? 

· What are the key elements in the development of spelling skills in the school? (C 19, 28, 39 – 40, 52, TG 85 – 87)
· Is there a consistent multi-dimensional approach to teaching spellings? (C 19, 28, 39 – 40, 52)

· Are a variety of approaches used to promote spellings, e.g. Spelling B, teams for spellings?

· How is spelling monitored throughout the school in order to plan for and ensure acquisition and progression?

· Do children engage in pre-spelling activities through phonological and phonemic awareness?

· Are the spellings included from the child’s own work, from reader, from determined list …?

· To what extent is approximate spelling accepted in early writing?

· Does the learning-support/resource teacher assign spellings? Is there an arrangement in place between the class teacher and other support teachers?

· How can parents be made aware of how they might help their children with spellings?

Strand: Developing cognitive abilities through language. Strand unit: Writing

· How are children encouraged to clarify their thoughts through writing? (C 20, 30, 43, 55)

· What genres are introduced? How are they developed through the school? (C 30, 43, 55, TG 81)

· Integration: How can writing be incorporated into other subject areas? (C 43, 55)
Strand: Emotional and imaginative development through language. Strand unit: Writing

· How are the children’s expressive and communicative abilities developed through the writing process? (C 21, 32, 45, 57)
· Is poetry used to expose children to a different use of language? Are children encouraged to explore and use a variety of poetry forms? (TG 69 – 72)
___________________________________________________________________________________________

3. Assessment and record keeping      

(Refer to school’s Assessment & Record Keeping policies, Curriculum pp.60 – 67)

· Which methods of assessment are used?

· How do teachers assess the strands and strand units?

· Are teachers ensuring that a broad range of assessment tools is being used?

· Teacher observation

· Teacher designed tasks/tests

· Portfolios of children’s work

· Checklists/profiles

· Standardised tests - name

· Diagnostic tests – name.

· How do teachers ensure that standardised tests are used in accordance with instructions given with the test?

· When do teachers assess? 

· What use is made of the results of assessments? 

· Are results commensurate with ability and general expectation? 

· Is achievement regularly evaluated in comparison with national norms?

· How do the results inform class teaching and whole-school approaches? 

· How do teachers share information with each other, with parents, with children, with other professionals?

· How frequently is assessment information reported to parents?

· What records are kept? What format is used? 

· Where are the records kept? For how long?

· Who has access? To whom are the records given?

4. Children with different needs

     Children with learning disabilities (Refer to school’s Learning-Support Policy)
· What are the specific difficulties that children with special needs, learning difficulties, speech and language difficulties encounter? 

· How do teachers support and ensure the participation of these children in language activities?

· Are all children enabled to make an important contribution regardless of academic achievement?

· What are the specific responsibilities of class, learning-support, resource teachers?

· What is the specific role and responsibilities of the special needs assistant(s)?

· Is there a collaborative approach in devising Individual Profile and Learning Programmes (IPLPs) for pupils who have been selected for supplementary teaching? What is the system in place? (See Learning-Support Guidelines pp. 68 – 72)
· List the resource materials, ICT hardware and software, used by children with learning difficulties. Identify other resource materials, which the school will require.

Children with exceptional ability

· How does the school support children of exceptional ability? 

· What is current good practice/proposed practice? 

· Differentiated programme within the classroom and/or homework

· Accelerated reading programmes 

· Use of ICT

· Independent research projects

· Working with parents

· Consulting organisations such as An Óige Thréitheach, Centre for Talented Youth 
· Other.

5. Equality of participation and access 
(Refer to school’s Equality Policy)
· Are there gender issues that need to be considered in relation to the teaching of English?

· Are equal opportunities given to boys and girls to participate in discussions, presentations …?

· Are equal opportunities given to boys/girls to participate in reading activities?
· Are reading materials being used, which could be deemed sexist?

· Are teachers cognisant of developmental differences between boys and girls when starting to read?

· Are teachers aware of gender differences in reading? Are steps taken to address this? 
· Are teachers conscious of gender difference in writing readiness?
· Are equal opportunities given to boys/girls to participate in writing activities?

· Do boys/girls have equal access to, and opportunities to use, ICT?
· Have all children access to services, facilities or amenities in the school environment?

· Identify provision required, as and where necessary, for the following

· Members of the Traveller community 

· Children experiencing any form of disadvantage

· Children with disabilities 

· Families with literacy problems

· Families for whom English is not the first language.

6.Timetable

· How much time is allocated at each level for English? (Refer to time allocation in the curriculum, Primary School Curriculum Introduction pp. 67 – 70) 

· How much discrete time is timetabled for elements of the language programme? 

· Can the process of language learning be developed through integrated activities, thematic/cross curricular approach, other…?

7. Homework 
(Refer to school’s Homework Policy)

· Does English homework reflect the active learning approach as described in the curriculum?

· Is there a balance in homework assignments between oral, reading and writing activities?

· Are all pupils assigned the same homework or is special consideration given to some pupils?

· Is there co-ordination between the class teacher and the learning-support/resource teacher in setting homework assignments?

8. Library

· What provision is made for a library service in the school? Are there class libraries, a designated library or a combination of both? (See Teacher Guidelines pp. 50 – 54)

· Is there a wide range of books available from the class and school libraries? Is there a variety of fiction, non-fiction and poetry? Is a range of abilities catered for at all levels? 

· Juniors – big books, books with graded levels of difficulty, books covering a wide range of interests, audio books, books based on favourite television programmes, poetry books, supplementary readers, books with ICT software …

· Seniors – books covering a wide interest level, fiction, factual, reference, poetry, joke books, puzzle books, books suitable for different reading ages, books written by children 

· Do the class and school libraries cater for a range of abilities?

· Is there a reading corner for younger children in the class/school library?

· Are children encouraged to write their own books and display them in the library?

·  Is there provision made to provide suitable reading materials for the learning-support/resource teacher?

· How is the library organised?

· Who is in charge of the library?

· Do children help with the organisation of the library?

· Do parents help with the organisation of the library?

· Are the books catalogued according to level of difficulty, category of interest?

· Is the stock of books regularly updated? How often? Is money allocated for this? Who chooses books? Who supplies books?

· How is borrowing organised?

· How often do children change books?

· Is there a record kept of what they have read?

· Are children encouraged to do book reviews/make presentations?

· Do children visit the public library? Does the local librarian visit the school?

9. Resources

· What resources are being utilised, e.g. schemes, programmes, posters/charts, educational software, videos, resource books? Are they being used effectively and efficiently? 

· Are the resources appropriate for English, e.g. is the choice of supplementary reading material age appropriate for the class?

· Is there a list of resources and their location? Are teachers familiar with the list?

· Who is in charge of resources?

· Where are resources stored? Are they stored attractively, are they accessible to teachers/children?

· How can the following resources be used creatively?

· Dress up clothes for drama/role-play 

· ICT to enhance presentation of work

· Technology such as tape recorder, video camera, digital camera…

· School/local environment as a teaching tool.

· Are further resources required?

ICT

     (Refer to Teacher Guidelines pp. 91 – 92, Information and Communications Technology (ICT) in the

       Primary School Curriculum: Guidelines for Teachers)
· What software is currently available in the school to support English?

· Is there a list with a synopsis of the programmes and the recommended age/class group? 

· How and where is the software stored? Is it easily accessible?

· Can school personnel research new software? Can they arrange for demonstrations, opportunities to try out material and assess whether or not it should be purchased?

· How can computers assist children with special needs? How is this organised?

· Can ICT be used to help children present their work?

· Can ICT be used to develop writing in differing genres, e.g. project-work, displays, poetry, make a book, newsletters, other?

· Could children research famous authors, poets, scientists, others, using the Internet?

· Do teachers encourage interaction and dialogue during use of computers?

· Is there a code of practice to ensure safe Internet usage? Does appropriate hardware and software need to be installed to ensure this safety? Do teachers familiarise themselves with material on websites prior to use by the children? Is there ongoing monitoring of these sites?

10. Individual teachers’ planning and reporting 

It should be borne in mind that in planning for the teaching of English in the classroom, the teacher needs to take account of the integrated nature of the subject. This entails thinking about the curriculum and planning its implementation, not in terms of the three language forms, oral language, reading and writing, but in terms of the four strands.  It is by teaching toward the strands that the teacher can provide an integrated language learning experience for the children.

· How do the whole school plan and the curriculum documents for English provide information and guidance to individual teachers for their long and short-term planning? How is this managed?

· What purpose does the Cuntas Míosúil serve in reviewing and developing the whole school plan/individual teacher preparation for following years? How is this managed?

11. Staff development

· Do teachers have access to current research, reference books, resource materials, websites dealing with language learning? Who takes responsibility for monitoring developments?

· Are there courses available? Are teachers encouraged to attend?

· Is there encouragement to share the expertise acquired at these courses?

· When and in what forum are they given an opportunity to share?

· Is time allocated at staff meetings to discuss literacy issues, language development, specific language disorders?

· Can teachers avail of internal and/or external expertise to inform and upskill the school community on these issues?

· Are there opportunities for team-teaching in these areas? How is this managed?

12. Parental involvement

(Refer to English Curriculum and also Guidelines for Parents - Your child’s learning, Primary School Curriculum)

· Are parents aware of the central importance of oral language in the learning process?

· Are parents aware of the importance of involving children in purposeful language activity? List the ways parents could assist their child’s oral language development.

· Can the school lend parents resources which would be useful for oral language development, e.g. library books, tapes, games?

· How can parents support their child’s reading, e.g. paired reading, shared reading, story reading, reading environmental print, ICT programmes, homework – hearing reading and talking about reading, involvement with the school library, local library, book fairs, book week, other? 

· How can the school support parents in accessing suitable reading materials? 

· Name the ways in which parents can assist in the development of their child’s writing? How can this information be shared? 

· How can parents be involved in using ICT to support language learning? Can training be offered in the use of ICT and related technologies?

· How can information be shared with parents, e.g. presentations at induction meetings for new pupils, open days or general meetings, discussion at parent teacher meetings, the home school community liaison teacher (HSCL), the school’s information booklet, newsletter, website, other?

· How can the school support parents with literacy problems?

13. Community links

· How can members of the community be involved in supporting the language programme? 

· Are there local storytellers, authors, poets who would read to the children?

· Can children read about events in local history? Is there a poem featuring the locality? Where can they access relevant materials?

· Can e-mail/video-conferencing be used to contact other schools or community groups?
· Could children write articles/stories for the school newsletter, local newspaper, radio station? 

· Could children interview local people as a basis for writing their own books, e.g. collecting ghost stories, life in the school thirty years ago?

· Can children display their work locally, e.g. church, museum, art gallery?

· Can the school liaise with groups such as homework or after school clubs to discuss ways of supporting language development?

__________________________________________________________________________

Success criteria

Will this plan make a difference to the teaching and learning of English in our school? List the criteria that will indicate success. 

· How will we know that the plan has been implemented?  
· Teachers’ preparation based on this plan

· Procedures outlined in this plan consistently followed

· Other.

· How will we know that the plan has achieved its aims? What are the indicators?      
· Feedback from teachers/parents/pupils/community 

· Inspectors’ suggestions/report

· Feedback from second level schools.

· How has the plan enhanced pupil learning?

· Children have a positive attitude and appreciation of the value of language-spoken, read and written

· Children have an interest in expression and communication

· Children have an ability to engage appropriately in listener-speaker relationships

· Children have confidence and competence in listening, speaking, reading and writing

· Children are engaging with a variety of genre in reading and writing

· A process approach is evident in writing

· Comprehension and higher order thinking skills are developed through oral language, reading and writing

· Children’s emotional, imaginative and aesthetic development is enhanced through oral, reading and writing experiences.

______________________________________________________________________________________________
Implementation

(a) Roles and Responsibilities

How and by whom will the plan be supported, developed and implemented, e.g.
Who will co-ordinate the progress of the plan, encourage and accept feedback on its implementation and report to staff on findings?

      How, by whom, how frequently will the plan be monitored and evaluated?

(b) Timeframe

                                  State date by which the plan should be implemented. 

______________________________________________________________________________________________

Review

It will be necessary to review this plan on a regular basis to ensure optimum implementation of the English curriculum in the school.

(a) Roles and Responsibilities

           State those involved in the review

· Teachers

· Pupils

· Parents

· Post holders/plan co-ordinator

· BoM/DES/Others.

It is important that at least one person has responsibility for co-ordinating the review.

Build in provisional dates for review and reporting. This provides the plan co-ordinator/school with the opportunity to report on findings and to take feedback from staff.  Refer to tasks in the Action Plan and check that they have been completed in accordance with the agreed timeframe.

(b) Timeframe

            State definite date for the review of this plan.

Ratification and Communication

Ratification by Board of Management.

State how and to whom this plan will be communicated.
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	PCSP 
	www.pcsp.ie 



	SDPS
	www.sdps.ie
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	INTO
	www.into.ie


	IPPN
	www.ippn.ie
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