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Curriculum Planning Prompts: Visual Arts
This document is intended to provide support for schools at different stages of whole school planning for the Visual Arts in the context of the Primary School Curriculum (1999). The relevant curriculum documents are the Visual Arts Curriculum and Teacher Guidelines for Visual Arts although for the purposes of linkage and integration other curriculum documents may be accessed.

The planning prompts may be used in a variety of ways

· as an overview of a whole school development plan for Visual Arts 

e.g. the school/principal/subject co-ordinator for Visual Arts could use it to identify the essential headings to be addressed. (The headings are available on the planning template) 

· as a guide for a school in reviewing its current practice  

e.g. a school may  already have a Visual Arts plan in place and may use this document to review its current plan

· as a means of drawing previous decisions in relation to Visual Arts into a coherent unit 

e.g. a school may have reached decisions already in relation to aspects of Visual Arts and may use this document to draw those decisions together

· as a strategy for addressing identified priorities in relation to Visual Arts while maintaining a coherent overall approach to the subject.

In engaging in curriculum planning, schools should be mindful of the need to

· adopt a pace of curriculum development which is both challenging and realistic and which takes cognisance of the particular circumstances of the school

· take account of the national plan for the implementation of the Primary School Curriculum 

· achieve a balance in developing all the curricular areas while giving priority to the achievement of targets in literacy and numeracy

· address both maintenance and development as essential components of the process  -  this approach will ensure that gains made in one curricular area are maintained when another curricular area is being developed

· ensure that the whole-school planning process links with and influences teaching and learning in individual classrooms

· monitor the implementation of the plan and, in particular, the achievement of targets in terms of learning outcomes for pupils, and communicate progress to the Board of Management and parents.

The suggested prompts are designed to assist the planning process. Using the prompts should lead to a whole school development plan for Visual Arts, tailored to suit the context of the individual school. Some of the suggestions/questions may not apply to an individual school and there may be others that should/could be included. Amendments should be made as required by individual schools.

It is particularly important that teachers will have input into the plan. They should become familiar with the completed plan as it will form the basis for their own long and short-term planning. It will also inform new or temporary teachers of the approaches and methodologies used in the school. A copy of the plan should be available to each teacher to guide her/his individual planning. The plan may also be viewed by the wider school community.

Corresponding curriculum planning prompts, with similar structure and layout, are available for English, Gaeilge, Mathematics, Science and SPHE.

The Primary School Curriculum is available online on the NCCA website, www.ncca.ie
Additional information on specifics in relation to Visual Arts can be accessed on the PCSP website, www.pcsp.ie
                                             Visual Arts 

Notice:  While every effort has been made to ensure accuracy, schools should consult the curriculum documents, PCSP, SDPS, Primary School Curriculum Review and Reflection Booklet for Schools, relevant circulars/publications/legislation if they have specific queries regarding this subject.

(A) Questions for consideration when addressing the whole school plan for Visual Arts: 

· What is the purpose of this plan?

· What steps are required to draw up this plan?

· Who should be involved and how will their input be managed? 

· Is there particular staff expertise in this area that could be utilised? 

· Can related issues be addressed at this time?

(B) Suggested steps to follow in drawing up this or other curriculum plans: 

	(
	Review

       Research

     Preparation
	· Discuss and agree on aims for this whole school plan for Visual Arts, e.g. We aim through this plan, drawn up in accordance with the Visual Arts curriculum, to set out our approach to the Visual Arts. This plan will form the basis for teachers’ long and short-term planning. It will also inform new or temporary teachers of the approaches and methodologies used in our school. 

· Review current practice in relation to the teaching of Visual Arts in your school. (See Primary School Curriculum Review and Reflection Booklet for Schools). What current practice can now be written up? Are there aspects of practice that need to be developed through action planning?

· Research curriculum documents, PCSP materials and website, resources and materials in use in the school, assessment results, Looking at our School (DES), NCCA Draft Guidelines for Students with General Learning Disabilities… See Reference section

· Refer to other policies/curriculum plans that the school has in place    which may have a bearing on this plan – Language Programme, Assessment, Special Needs, Record Keeping, Communication, Health and Safety, Homework, Parental Involvement, SPHE, Maths, PE, SESE … 

	(
	Consultation
	· Consult with teachers, parents, pupils, Board of Management, SDPS, PCSP, Education Centres, Colleges of Education … as appropriate.

	(
	Preparation of draft plan
	· (See framework below). Each school’s own context factors will influence the plan adopted. (See Teacher Guidelines: Visual Arts p. 19, Looking at our School p. ix)

	(
	Circulation
	· Circulate the draft plan, consult members of the school community as appropriate and amend if necessary. 

	(
	Ratification

and

Communication
	· Present the plan to the Board of Management for ratification. 

· Communicate the ratified plan to members of the school community as appropriate.


Curriculum Planning Prompts

Visual Arts
_____________________________________________________________________

Introductory Statement and Rationale

(a) Introductory Statement

State how the plan was formulated and who was involved (process and partnership as appropriate).
(b) Rationale

Why teach the visual arts? The importance of visual arts in our school – refer to curriculum documents for visual arts. 

State the reason(s) why it was decided to focus on this area for development e.g.

To benefit teaching and learning in our school 

To conform to principles of learning outlined in the Primary School Curriculum 

To review the existing plan for visual arts in light of changed emphases and new methodologies outlined in the Primary School Curriculum

__________________________________________________________Vision and Aims

(a) Vision

Relate the plan to the school’s characteristic spirit (ethos) e.g.

We seek to assist the children in our school in achieving their potential …

(b) Aims

State what the school ideally hopes to achieve by introducing this plan  (Refer to aims and objectives for visual arts, Curriculum, pp. 9 - 11)

We endorse the aims of the Primary School Curriculum for visual arts

· To help the child develop sensitivity to the visual, spatial and tactile world, and to provide for aesthetic experience

· To help the child express ideas, feelings and experiences in visual and tactile forms

· To enable the child to have enjoyable and purposeful experiences of different art media and to have opportunities to explore, experiment, imagine, design and communicate with different art materials

· To promote the child’s understanding of and personal response to creative processes involved in making two and three-dimensional art

· To enable the child to develop the skills and techniques necessary for expression, inventiveness and individuality

· To enable the child to experience the excitement and fulfilment of creativity and the achievement of potential through art activities

· To foster sensitivity towards and enjoyment and appreciation of the visual arts

· To provide opportunities for the child to explore how the work of artists and craftspeople might relate to his/her own work

· Are there additional aims that relate to the context of your individual school?

This Visual Arts plan will be addressed under the following headings

Curriculum planning

1. Strands and strand units 

2. Children with different needs

3. Linkage and integration 

4. Assessment and record keeping

5. Equality of participation and access

Organisational planning

6. Timetable 

7. Displays
8. Resources and ICT
9. Health and safety

10. Individual teachers’ planning and reporting

11. Staff development

12. Parental involvement 
13. Community links
1. Strands and strand units

(Refer to Visual Arts Curriculum pp.13 – 77)

· Are teachers familiar with the strands/strand units/content objectives for the relevant class level(s)?     

Refer to Curriculum 

· Infant classes pp. 13-23

· First and Second classes pp. 24-41

· Third and Fourth classes pp. 43-59

· Fifth and Sixth classes pp. 61-77

· Could teachers choose a range of activities for all strands for each class?

· How can we ensure that there is a balance between 2D and 3D strands and between making and doing and looking and responding to art? (Looking and Responding can be a stand alone lesson)  

· How do teachers ensure that there is continuity and progression from class to class?

· Are there specific issues that need to be considered in multi-class situations? 

· What opportunities does the school create for children 

· to look at and respond to their natural and living environment?

· to see how artists, craftspeople and designers work with, within and in response to their environments?

· to look at and respond to art works and to make connections between what they observe and their own work? (See Teacher Guidelines pp.14-15)

· to look at and respond to their own art and the art of their peers 

· Do activities in the strand unit Making & Doing lead to activities in the strand unit of Looking & Responding?  

· How is the programme structured so that the subject matter for art stems from the children’s life experiences, from their imagination and from observations? 

· How do we ensure that children have a choice in materials they may select for their own use in making art?

· What opportunities (if any) do children have to use other media in addition to the six strands?

· What opportunities are there for children to develop sensitivity, informally and in context, to the qualities of 

· line

· shape

· form

· pattern and rhythm

· colour and tone

· texture and spatial organisation

              (See Curriculum p.7, Teacher Guidelines pp.8-11) 

· Do children experience a variety of approaches, e.g. receive a stimulus and then create, experiment, discover, engage in whole class work, individual work, pairs, groups, projects …

· Is there a focus on local, national, international artists, gender balance of artists? 

· In each lesson, is time spent on stimulus, activity and evaluation as outlined in curriculum exemplars?

· Following the stimulus for the lesson are pupils allowed to select a medium through which to represent their personal interpretation of the stimulus, e.g. one pupil might paint, one might construct, one might draw?

· Within the activity, are pupils allowed to personalise their interpretation, e.g. a poem on Spring might suggest hills and lambs to one pupil, flowers to another, and the third might use colour abstractly to reflect his/her interpretation of Spring?

2. Children with different needs 
(Children with emotional and behavioural difficulties; children with learning difficulties; children with physical disabilities; those with exceptional ability - Refer to Teacher Guidelines p. 19) 
· How do teachers support and ensure the participation of children with special needs?

· Are all children enabled to make an important contribution regardless of academic achievement?

· How are classes organised to cater for children who may have physical disabilities?

· How are children with exceptional ability/talent encouraged and supported?

3. Linkage and integration 

(Refer to Teacher Guidelines p. 19, Curriculum p. 8)

· Integration:

· What activities integrate the visual arts with other subjects? How is this integration planned and organised?

· Are theme based activities used to support integration? Could they be recorded?

· Linkage: 

· What are the opportunities for linking strand with strand, e.g. printing on fabric?

· What are the opportunities for linking strand with strand unit, e.g. construction activity linked to looking and responding to buildings in the environment?

· What are the opportunities for linking strands by using a theme, e.g. Christmas – constructing a crib, making figures from clay/dough, using fabric and fibre to dress figures?

· Language:

· How can the school create opportunities for pupils to discuss and talk about their own and others’ work in visual arts?

· How do we enable children to develop a visual vocabulary for looking at and critiquing the visual arts?

4. Assessment and record keeping

(Refer to school’s Assessment & Record Keeping Policies; Curriculum pp. 81-86, Teacher Guidelines pp. 20-22)

· When do teachers assess? 

· What do teachers assess?

· Perceptual awareness

· Expressive ability 

· Critical skills

· Disposition towards art 

· Identify assessment tools used

· Teacher observation

· Teacher-designed tasks

· Work samples, portfolios, projects

· Curriculum profiles

· Other….

· What use is made of the information gained from the assessments? 

· Does this information form part of class and school planning? 

· How do teachers share information with each other, with parents, with children, with other professionals?

· How frequently is assessment information reported to parents?

· What records are kept? What format is used, e.g. portfolios, work samples, projects?
· Where are the records kept? For how long? (Refer to school’s Policy on Record Keeping)

5. Equality of participation and access 

(Refer to school’s Equality Policy)
· Are there gender issues that need to be considered in relation to the teaching of visual arts?

· Are equal opportunities given to boys and girls to participate in classes/activities?

· Do boys/girls have equal access to and opportunities to experience all strands?

· Other

· Have all children access to services, facilities, or amenities in the school environment?

· Are pupils excluded for non-payment for arts and crafts materials?

· Is the class used as an opportunity to integrate the culture of all pupils, e.g. Travellers, non-nationals, ethnic minorities, asylum seekers? 

· Are authentic materials from other cultures used?

· Identify provision required, as and where necessary, for the following

· Members of the Traveller community 

· Children experiencing any form of disadvantage

· Children with disabilities 

· Families with literacy problems

· Families for whom English is not the first language

6. Timetable

· How much time is allocated at each level for visual arts, e.g. discrete time, blocked time for projects, time of day/week/whole class? (Refer to time allocation in the curriculum, Primary School Curriculum Introduction pp. 67 - 70) 
· Is there blocked time for project work, e.g. preparation for Christmas; school involved in whole school dramatic production?

· How much time, approximately, should be dedicated to each strand over the course of the school year (thirty-seven weeks)? 

7. Displays 

Where can the school display the work of the children?
In school
Examples: In the classroom, school corridor/hall, on window of school etc.

Outside school 

Examples: In the church, shop windows, local shops/library etc.

Other ways
Examples: Albums of pupils’ work, pupils’ portfolios of work, computer folders of work, website, photographs of children engaged in visual art activities in local publications/school newsletter, etc. 

· Does the school organise an open day/week where parents/community/others can be invited to view children’s/others’ work?

8. Resources and ICT
· Is there an inventory of materials and resources available for visual arts? Does the school have a materials and equipment checklist?

· Are the resources appropriate for the visual arts?

· Does each teacher have a copy of the checklists?

· Are materials purchased centrally or by individual teachers? How is this managed?

· What additional materials are needed? See list in the curriculum documents, identify from selected lessons the materials needed, consider listing under the six strands (See Curriculum Guidelines pp. 134 –140)
ICT 

(Refer to Teacher Guidelines pp. 130 –131, Information and Communications Technology (ICT) in the Primary School Curriculum: Guidelines for Teachers)

· What role does ICT play in the visual arts plan, e.g. use of CD-ROMs, TV, video, programmes such as “Paint”, use of fonts…

· What role does the Internet play in the visual arts plan, e.g. virtual tours of galleries ..

· What appropriate software is currently available in the school?

· How and where is the software stored? Is it easily accessible?

· Is there a code of practice to ensure safe Internet usage? Does appropriate hardware & software need to be installed to ensure this safety? Do teachers familiarise themselves with material on websites prior to use by the children? Is there ongoing monitoring of these sites?

9. Health and safety

(Refer to school’s Health & Safety Policy)
· What health and safety issues pertain to the visual arts, e.g. scissors, paints and glues, ventilation, wet floors, glass jars, hand washing facilities, protective clothing, storage, supervision on outside visits? 

10. Individual teachers’ planning and reporting

· How do the whole school plan and the curriculum documents for visual arts provide information and guidance to individual teachers for their long and short-term planning? How is this managed?

· Do teachers plan using the strands and strand units? Using a thematic approach?

· What purpose does the Cuntas Míosúil serve in reviewing and developing the whole school plan/individual preparation for following years? How is this managed?

11. Staff development

· Do teachers have access to current research, reference books, resource materials, and websites dealing with visual arts? Who will take responsibility for monitoring developments?

· Can school personnel research new software? Can they arrange for demonstrations, opportunities to try out materials and assess whether or not they should be purchased?

· Are there courses available? Are teachers encouraged to attend?

· Is there encouragement to share the expertise acquired at these courses?

· When and in what forum are they given an opportunity to share?

· Is time allocated at staff meetings to discuss aspects of the visual arts programme?

· Can teachers avail of internal and/or external expertise to inform and upskill the school community on these issues?

· Are there opportunities for team-teaching in these areas? How can this be managed?

12. Parental involvement

Refer to Teacher Guidelines p. 24 and also Guidelines for Parents - Your child’s learning (Primary School Curriculum)

· How can parents be involved in supporting the visual arts plan? What opportunities can we afford them to contribute to the plan?

· How is the visual arts plan communicated to parents? 

· List the ways in which parents can support the child in fostering interest in the visual arts?

· Are parents invited to view the children’s work?

· Are special events held, e.g. Arts week?

· Identify opportunities for whole school engagement with particular strands, e.g. for the strand “Clay”, activities using clay could take place within a specified time frame for all classes. Work could be displayed and opportunities for discussion and responding could be provided for children, parents, and teachers. Progression and development between classes could also be observed.

13. Community links

(Refer to Teacher Guidelines p. 24)
· How can members of the community be involved in supporting the visual arts programme? 

· Are there places of interest where the children could be brought to view and appreciate the visual aspect, e.g. ruin, riverbank, gallery, school and its immediate environment?

· Are there artists, craftspeople and designers in the locality who could work with the children, e.g. sculptor, painter, craftsperson, flower arranger, photographer, baker (icing cake), parent with a skill such as knitting, crochet, pottery?

· Can e-mail and video conferencing be used to contact other schools or community groups?

· Could children be involved in artwork for the school newsletter, local newspaper? 

· Can children display their work locally, e.g. church, museum, art gallery?
· Are there other groups in the community that might assist the school?

_____________________________________________________________________

Success criteria

Will this plan make a difference to the teaching and learning of visual arts in our school? List the criteria that will indicate success. 

· How will we know that the plan has been implemented?

· Teachers’ preparation based on this plan

· Procedures outlined in this plan consistently followed

· Other

· How will we know that the plan has achieved its aims? What are the indicators? 

· Feedback from teachers/parents/pupils/community 

· Inspectors’ suggestions/report 

· Feedback from second level schools
· How has the plan enhanced pupil learning?

· Has the child been enabled to …
_____________________________________________________________________

Implementation

(a) Roles and Responsibilities

How and by whom will the plan be supported, developed and implemented, e.g. 

Who will co-ordinate the progress of the plan, encourage and accept feedback on its implementation and report to staff on findings?

      How, by whom, how frequently, will the plan be monitored and evaluated?

(b) Timeframe 

State date by which the plan should be implemented. 

______________________________________________________________

Review

It will be necessary to review this plan on a regular basis to ensure optimum implementation of the visual arts curriculum in the school.

(a) Roles and Responsibilities

State those involved in the review

· Teachers

· Pupils 

· Parents 

· Post holders/plan co-ordinator 

· BoM/DES/Others

It is important that at least one person has responsibility for co-ordinating the review.

Build in provisional dates for review and reporting. This provides the plan co-ordinator/school with the opportunity to report on findings and to take feedback from staff.  Refer to tasks in Action Plan and check that they have been completed in accordance with the agreed timeframe.

(b) Timeframe

State definite date for the review of this plan
___________________________________________________________________________

Ratification and Communication

Ratification by Board of Management

State how and to whom this plan will be communicated.

	Reference Section

· Curriculum documents for Visual Arts

· Primary School Curriculum, Your Child’s Learning, Guidelines for Parents

· NCCA Draft Guidelines for Teachers of Students with General Learning Disabilities, 2002

· Looking at our School, 2003, DES

Websites:



	PCSP 

	www.pcsp.ie


	SDPS
	www.sdps.ie


	NCTE
	www.ncte.ie/internetsafety


	DES

	www.education.ie


	NCCA

	www.ncca.ie


	INTO

	www.into.ie


	IPPN

	www.ippn.ie


	NPC Primary

	www.npc.ie
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